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Chapter 1 
Introduction 
Nursing education can consider itself fortunate in having 
practice in the clinical field so readily available to its stu~ 
dents. Few educational disciplines present the student with an 
opportunity to apply, under guidance~ the theory that has been 
presented in the classroom. Clinical practice, however, gives 
the nursing student just such an opport~nity. Within the hos-
pital ward setting, she can utilize in patient care the know-
ledges and skills acquired in the classroom. The effort of 
trying to meet the physical and emotional needs of the patient, 
and at the same time of learning to work cooperatively with 
other nurses and allied groups makes clinical practice something 
that may be either a frightening work situation or a rewarding 
learning experience for the student. Certainly, the latter stat 
iE more desirable and its attainment is a challenge to nursing 
education. The clinical instructor can play a vital role in 
meeting this challenge as she assists the nursing student to 
apply theoretical principles to nursing practice. In working 
with the beginning student, the clinical instructor may find 
her primary function to be that of helping the student to re-
late nursing fundamentals to patient care. The more experienced 
student, on the other hand, may need little assistance With 
nursing procedures, but may need help in meeting complex physi~ 
cal and emotional demands placed upon her by the critically ill 
patient. The clinical instructor must recognize and meet the 
= 
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·~ varying needs of both levels of students if clinical practice 
is to be a true learning experience. 
What qualifications must such a teacher bring to her 
position? Desch1describes the qualifications for a teacher of 
nursing: 
As to her qualifications over and above being a 
graduate registered nurse, she should have at least a 
baccalaureate degree in nursing educationwith a major 
in her teaching specialty. She must be an excellent 
nurse and enjoy bedside nurp~ng. A spirit of cooperation 
with doctors and professional coll~agues is important. 
She must also be able to1 establish good rapport between patients and students. 
Because of her close association with students, it would seem 
that the clinical instructor must also have the ability to es-
tablish good teacher7student relationships. An awareness of 
what students believe the instructor should be and should do 
might be of some value to her in establishing a positive re-
lationship with the students. 
The implications of student concepts regarding college 
teachers and teaching is stressed in the report of a study 
conducted at Brooklyn College: 
The professor is dealing with human beings and even 
in the classroom, ·where he exercises a high degree of 
control and authority, he cannot separate these 11 beings 11 
from their prejudices and gratifications.. The student 1.s 
ideas of good teaching, of ideal instructional charac-· 
teristics, are inevitably part and parcel of any tea-· 
cher 1 s daily routine. He may attempt to ignore their 
reality, he may consciously or subconsciously isolate 
himself, but it is nevertheless clear that this in-
creased effect~veness as a teacher can only be gained 
1neseh, Sister M .. Digna, nResources and Personnel 
in Dmamics of.Clinic9l Instnuction in 
Nurs ·ng Educati()n, p. 56 ... 
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through a critical r~cogni tion of this element in the· 
educational process. 
It seems conceivable that nursing student~ also have concepts as 
·.t~: .. 
to what a good clinical instructor should be and should do, and 
these concepts might ch~~ge as the student matures both per-
sonally and professionally. 
Statement of Problem 
This study was undertaken to. ascertain first, the personal 
characteristics and professional activities nursing students 
eel an ideal clinical instructor should demonstrate; and 
secondly, to determine if there is a difference in the concepts 
eld by the first and third year students about the ideal 
instructor. 
An awareness of the ideas of students regarding the ideal 
clinical instructor should be helpful to those who are clinical 
nstructors, to those who aspire to become instructors, and to 
educational directors. An appreciation of student concepts of a 
good teacher might aid those who are currently instructors to 
function more effectively in this capacity. For those who as-
pire to become instructors, a knowledge of what students most 
desire in a teacher may be helpful in determining the consonance 
of their concepts with those of the student, and of their 
illingness to accept and act upon evaluation from the student· 
The educational director may use such information as one 
ool in appraising instructor performance. 
2Riley_, John, Ryan, Bryce and Lifeshitz_, Marcia, 
The· Student Looks at His Teacher, p. 32 
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Scope 
The study was made in a large general hospital in an urban 
area of New England; the hospital conducts a three year nursing 
program leading to a diploma in nursing. One hundred and four-
teen first year students and seventy7eight third year students 
participated in the study. The data consisted of essays written 
by these students about "My Ideal Instructor". Each student was 
~ . ' " ~ ~ 
asked to write apout those personal characteristics and pro-
fessional activities she felt would be present in an ideal in-
structor. No effort was made to identify the papers other than 
to designate whether the writer was a first or a third year 
student. 
Since the study was limited to one school of nursing, it 
is not possible to conclude that the findings are applicable to 
other schools of nursing. 
Definition of Terminology 
. . 
Throughout the study, the following terms will be used as 
here defined: 
A clinical instructor is a nurse appointed as a fulltime 
member of the school of nursing faculty. She has no nursing 
service responsibilities. Her teaching responsibilities include 
only those aspects ofdinical instruction that take place within 
the hospital ward setting; teaching at the bedside and planned 
ward teaching. The terms instructor and clinical instructor 
are used interchangeably. 
The personal characteristics of the clinical ins.tru.ctor 
' 
" ! 
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are those distinguishing traits that are an intrinsic part of 
!her. Taken together they comprise her total personality. 
The professional activities of the instructor include those 
activities that she carries out in the performance of clinical 
teaching. 
Professional aptitudes designate::; those competencies that 
.. 
the instructor has because she is a professional nurse. 
Summary of Presentation 
Chapter II contains the theoretical framework for the 
study and a review of the pertinent literature. Chapter III 
gives a detailed account of the methodology used. The findin§S 
and their analysis are presented in Chapter IV. Chapter V in-
.. , ' ~ ~ . . . 
eludes the summary_,. conclusions_, and ·recommendations resulting 
from the study. 
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Chapter II 
-Theoretical Framework for Study 
Traditionally, clJ.nical practice, learning by doing, has 
constituted a major portion of a diploma nursing curriculum. 
Nursing educators have long appreciated the wealth of learning 
experiences inherent ih the clinical areas. However; as nursing 
education has evolved·and progressed, it has moved steadily 
away from the concept that prolonged exposure to a variety of 
clinical services assures student learning. As the recognition 
has grown that maximum learning is not effected through unplanne 
and unsupervised practice, so has the·awareness that individuall~ 
selected and guided experiences can present a student with 
learning opportunities in keeping with her theoretical back-
ground, manual skills, and emotional readiness. Thus, such ex-
periences encourage both personal and professional development. 
Because clinical practice can further the growth of the 
·ndividual student, and because students in diploma schools of 
ursing are assigned to the various clinical areas for approxi~ 
ately two thirds of their program, the importance of this part 
curriculum should not be minimized. It is an integral 
art of the curriculum, and those who teach in the clinical area 
re vital members of the faculty. Muse1 states that the clinica~ 
nstructor holds "a key position 111 arid that clinical instruction 
. . 
s 11the very core of the educational program~:in schools of 
kursing 11 • 2 
lM~se_, Maude, Glil~dlri.g Learning Experiences, p. 414. 
2Ibid., p. 413 •. 
1. 
2. 
3. 
4. 
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The purposes of this instruction are described by Kegel: 
To supplement_, to integrate_, and to vitalize classroom in-
struction. 
To aid the student to make correct application of scienti-
fic principles basic to the particular nursing activities~ 
To enable the students to gain a real understanding of 
individual differences and subtle variations of case and 
circumstance, to tactfully respond and adjust to them_, 
adapting nursing procedures and treatments without vio-
lation of basic principles. 
To inspire the student to self 7development.3 
What are the qualities needed by a teacher to successfully 
-. perform these functions? Brown summarizes them in five state-
l 
ments: 
1. She must be an excellent bedside nurse. 
2. She must be the kind of person patients will take to easily 
and in whom the patients will have confidence. 
3. She must be able to work well with others. 
4. She must have adequate theoretical background. 
5. She must enjoy teaching students in the hospital situation~ 
An instructor interested in evaluating her performance 
might find Kegel 1 s and Brown's criteria most helpful. However, 
she should not ignore the impact of her students' concepts as 
to what she should be and do upon her effectiveness as a tea-
cher. Muse states: 
It usually takes the beginning teacher considerable time 
to.realize the extent to which their all-round scholastic 
ability, their personality assets and liabilities_, as well 
as their skill as a teacher, influence student accomplishmen,~ 
~egel, Sister M. Liboria_, 11 A Ward Teaching Program 11 :~ The 
. .American Journal of Nurs:J,.ng_,_ July 1938, pp. 817 7822-~_-
4BrownJ Amy :F;; Clinicai ·'Instruction_, p. 14. 
5Muse, op. cit.,-·p. 204. ~-
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This aspect of the student 1 s response ·to the instructor as 
a person has received little attention in nursing education. 
And yet, if she is to establish good instructor~student re-
lationships it would seem most desirable for an instructor to 
lm.ow what a student visualizes as the instructor's professional 
activities, and what personal characteristics she most appre~ 
ciates. 
Since education is concerned with individual development,6 
it seems highly probabl~· that the student's concepts of a good 
clinical instructor might change as she herself grows, and as 
she is exposed to a variety of teachers and new experiences. 
The professional activities·and personal characteristics most 
desired by first year students, with little or no background 
in nursing, might well show considerable variation from those 
mentioned by third year students with their greater breadth of 
nursing knowledge and practice. At one time or another most 
clinical instructors interact with both levels of students. 
Therefore if the teacher is to attempt to meet the needs of 
both groups, it should be of value to her to know if student 
concepts of the ideal instructor remain constant or if they 
alter as the student develops personally and professionally. 
Review of Literature 
General education, particularly at the college level, has 
solicited students• opinions of good teaching and good teachers 
for many years. One of the earliest of these surveys was done 
~ugg, Harold;Wi thers, ~villi am, Social Foundations of 
. Education, P.. 143. 
·•· ......... 
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in 1922 at the School of Education of Oklahoma A and M College 
- -
when questionnaires we~e distributed to the students to gather 
information about· their ideas o1" good. teaching. 7 Four years 
later Breed reported another study in which a group of faculty 
members and students prepared.a list of the qualities they 
considered desirable in instructors.B 
In a study by nlinton, 177 students enumerated the quali-
~ ';'. 
ties they considered most important in a college teacher. The 
ten qualities rated highest in order of their importance were: 
1. A thorough knowledge of the subject matter. 
2. A pleasing personality. 
3. Neatness in appearance and work. 
4. Fairness to all students! 
5. Kindness and sympathy with all students. 
6. A keen sense of humor. 
7. Interest in the profession. 
8. Alertness and broadmindedness. 
9. Knowledge of methods. 
10. Understanding of human nature.9 
Geyer's list of the eight most desired characteristics in 
a college instructor, as stated by the senior students at tne 
State Teacher's College of Jersey City~ shows a striking 
7Riley, Ryan-and Lifeshitz., Op~ Cit .. _, p. 23. 
8Breed, Frederick S ._, 11A guide for College Teaching 11 ,School 
and Society 24_:. pp'--82-:-87., July~1926.. . . 
9ciinton~ Riley J .. ; 11Quali ties College Students Desire in 
. College InstructQ~s~', School and Soqiety 33: -P· 702, 
I'{ovember _, 1Q30. · · · -
= 
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similarity to Clinton~s. 
1. Knowledge of subject matter. 
2. Personality to put course across • 
.. 
3.. Fairness. 
4. Ability or skill in teaching and organizing subject 
matter~ 
5. Ability to get along with students. 
6. Sincerity and honesty. 
7. Sense of humor .. 
8. Appearance .JO 
A project at Purdue attempted to determine the major trait 
that characterize the best university teacher~ and to compare 
how freshmen and senior students ranked these traits. One hun-
dred students in Educational Sociology contributed statements 
concerning "My Ideal University Teacher 11 • Of the twenty-six 
traits listed the ten best liked were: 
1. Sympathetic interest in the student. 
2. Sense of proportion and humor. 
3. Knowledge of subject. 
4. Open :-minded and progressive attitude. 
5a Stimulating intellectual imagination. 
6. Personality. 
7. Ability to get along with students. 
8. Ability in teaching. 
9. Personal appearance. 
lOGeyer~ Denton~ 11Qualities Desired in College 11 , School and 
. Society 63: pp. 270:-271. April 19lj.6. ~ · 
11 
10. Fairness and impartiality~ll 
It is interesting to note that this group of students mentioned 
as fifth most important the teacher's ability to stimulate the 
student's imagination~ a characteristic not found among the 
most important in Clinton's and Geyer's works. 
These ten traits were then given to all students at Purdue 
and they were asked to arrange them in accordance to the impor~ 
tance of each trait in relation to the others. The students 
agreed that "knowledge of the subject" should be rated first~ 
and uability.in teaching" should be second. The importance of 
. . 
the professor's ability to get along with students caused the 
widest divergence of opinion> freshmen ranking it third, sopho~ 
mores and juniors ranking it ninthJ and seniors rating it sixth. 
Personal appearance was generally agreed as being the least im~ 
j;)ortant of the ten traits. Freshmen considered "fairness and 
impartiality 11 , and teacher personality more essential than did 
the seniors. However, the seniors rated "stimulating the in-
tellectual imagination 11 higher than did the freshmen. 
< 
Riley, Ryan and Lifeshitz~ study at Brooklyn College was 
one of the most extensive done for the purpose of improving 
instructional quality through student evaluation. Six thousand 
six hundred and eighty~one students .were asked to rate five 
teachers on ten items using a rating scale. The student was 
also asked to rank these ten items in the order of their 
11 SmithJ Allen A., nWhat Is Good College Teaching? 11 f. Journal 
of Higher EdUQqtion. 15:. pp •. ;216:-218, April l-9Jt4. . 
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importance. When the faculty at Brooklyn College was asked to 
give their opinions of the value of such ratings 72 per cent 
reacted favorably, 23 per cent reacted unfavorably, and 5 per 
cent were undecided.l2 
That persons concerned with general education believe in 
the importance of student opinions is indicated by the numerous 
studies, similar to those reported above, that have been done 
by various researchers in widely scattered colleges and uni-
versities. Riley, Ryan and Lifeshitz say: 
The evidence of .improvement of faculty performance 
in the students' eyes, at least is, in a very real sense 
thetbestt~alidation possible for this type of survey 
which has as its goal the improve~~nt of teaching through 
an awareness of student opinions. 5 
Nursing education, in contrast to general education, has 
published little about student nurses' opinions of good teach~ 
ing. The principal work done in this area has been by Heid~ 
gerken, and reported in The Nursing Student Evaluates Her 
Teachers. This study involved 384 senior ·students in thirty-
seven collegiate and hospital schools of nursing in twenty~one 
states. These students were asked to write essays describing 
in detail those personal qualities and professional activities 
that characterized the best and the poorest of their nursing 
instructors. The data obtained from the essays were placed 
into two main groU~ings; personal qualities, and teaching 
activities. The personal qualities were categorized under the 
12Riley, Ryan and Lifeshitz, Op. cit., pp. 108-123. 
13r·bid ., :P. 31 
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following headings: (1) pnterest _, . (2) preparation and backgrounc 
or t . 
of the teacher_, (3) personal attributes of the teacher and (4) 
student-teacher relationships. Teaching activities were sub-
divided into the following categories: (1) preparation and or-
ganization, (2) presentation and deveiopm~nt of the class_, (3) 
discussion and questioning and (4) evaluation. Table I pre~ 
sents the ten personal characteristics considered most impor~_ 
tand_and the percentage of students mentioning each charac-
teristic. 
Table I 
Ten Personal Characteristics of Best Nursing 
Instructor and Percentage of Students 
Mentioning egch Characteri13tic 
Personal Characteristic Per Cent Mentioning Each 
Characteristic 
--
----~----------~------------------~r------~------~----------------11 
Interest in and understanding 
of students 
'Friendliness 
Interest in Teaching 
Knowledge of Subject 
f
Good personal appearance 
Good. example 
I do6d voice qualities 
Sense .. of humor 
Interest in subject 
I 
I 
Patience 
i -
r 
84 
52 
51 
51 
47 
44 
36 
33 
32 
32 
; 
. 
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Table ·II 
Ten Most Appreciated Teaching Activities 
and.Percentage of Students 
·Mentioning ·Each .Agtivity 
1 
Teaching .Acti vi ti.es 
[ Clear Exposition 
Per Cent Mentioning Each Activi~y 
Preparation and Organization of Material 40 
Emphasis on Principles and ·main points·· 37 
I Good Questioning 31 
j Frequent examinations 27 
Teaching to level of group 22 
Use of group discussions 21 
Good assignments 19 
Correlation 19 
Emphasi·s on understanding 14 
Whenever possible_, similar headings were made to classify the 
.. 
data about th~ poorest teachers. For example_, 52 per cent of 
the students described friendliness as a characteristic of the 
best teacher_, while 29 per cent mentioned unfriendliness as a 
trait of the poorest teacher. This contrasting of direct oppo~ 
sites emphasized more strongly the qualities considered most 
important by the students. 
Heidgerken used the data obtained from this survey, in 
conjunction with accepted principles of good teaching to de-
velop a rating scale for the use of student evaluation of 
teachers in schools of nursing .. 14 
14-Heidgerken_, Loretta, The Nursing Student Evaluates Her 
Teacher, pp. 33~78 . -
,_, "'!> 
;, ,..._, 
::- -~~- ,~~~'-· 
;:·· "" 7 
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In 1957 Formal Education ru!d the Process of Professionali-
zation: A Study of Student Nurses· was published. ·~This is one· ·· 
of six parts of a study conducted under the auspices of The 
.American Nurses Foundation Inc •:1 concerned With the professiona 
nurse in a metropolitan community. Thomas McPartland~ the in-
vestigator~ solicited by interview~ nursing students' concepts 
of the ideal nurse. Both first year and senior nursing stu-
dents~ in eight schools representing diploma and degree pro-
grams~ sectarian and non~sectarian~ large and small schools~ 
were asked about their concepts' of the ideal nurse. McPart-
land concluded from this study that first year nursing students 
describe the ideal nurse more in terms of personal characteris-
tics~ while senior students are more concerned with technical 
skills and competencies. It was also found that first year 
students in the various schools showed marked differences in 
their conceptions of the ideal nurse~ While the senior des-
criptions tended to be similar in content. The investigator 
interpreted this to indicate that nursing education works to 
produce similarity in the way students conceive of the ideal 
nurse.l5 
The work of Heidgerken and McPartland appears to be the 
only ones available dealing with nursing students r. concepts of 
of ideal nurses~ and Heidgerken's the single one concerned spe~ 
cifically with the teacher of nursing. However, the number of 
studies done in the field of general education involving stu-
15McPartland~ ThomasJ Formal Education and the Process of 
.. ;Professionaliza.tion: A Study of Student NursesJpp .47-:-56 
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dent opinions of good teaching m~+te 1 t · e>bv£e.u$ that this 
research technique is not a new e:ID:e ~ -"~rrt .1;?~ 0!;11y 1 ts appli-
cation to the area of clinical.e·instrcietr:t·~~''that is;.;la.evel ~ 
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Chapter III 
:f\1ethodology 
.. 
The study was made in a fully accredited diploma school of 
nursing. A total of 192 students were involved_, 114 first year 
students and 78 third year students. The students' clinical 
experiences were as follows: Medical and surgical nursing 
during the first year_, affiiiations in obstetrics and psychia-
try as well as pediatrics and care of the ambulatory patient 
during the second year, and further medical and surgical ex-
periences during the third year. 
At the time of the study, the first year students had 
completed six months of the program. They were obtaining 
clinical experience on four general medical floors_, two general 
surgical floors, three semi~private surgical floors, one 
general and one semi~private gynecological floor, and one 
general genito urinary floor. They were spending twenty hours 
per week in clinical practice_, and were not assigned to either 
evening or night duty. Instructors were assigned to each of 
the floors and the ratio·of students to instructors was approx--
::imately six to one. Generally the clinical instructors 
assigned to the floors-had no planned teaching responsibilities 
other than two hours of ward teaching each week. 
The third year students at the time of the study had com-
pleted twenty-nine months of the program. They were assigned 
to medical and surgical floors for advanced experiences, and 
to the surgical specialties. They had four days of clinical 
experience each weekJ two days of classes, and one day off. 
18 
All of them had had evening and night duty experience. Through 
out their program clinical instructors had been assigned to 
each clinical area during the day. After an initial orienta-
tion period of three evenings, no instructors were on evenings 
or nights. When the students affiliated, the affiliating agencJ 
provided the clinical instructors. On those wards where there 
were both first and third year students, one instructor was 
responsible for both groups. 
To obtain the information regarding the concepts of these 
student nurses about an ideal clinical instructor, and to 
determine if the first and third year students held different 
concepts, it was decided to have each student write an essay 
giving her description of an ideal instructor. This method was 
chosen because of its demonstrated success in Heidgerken 1 s 
study. To assure anonymity, the papers were to be unsigned. 
The investigator met separately with the two classes. Because 
of the large numbers of students, each class had been sectioned 
upon entering the school, and the investigator met with each of 
these sections for one hour. To lessen the possibility of the 
students discussing the subject among themselves, no prior no-
tice of the reason for the meetings was given, and students who 
were unable to attend because of illness (four first year stu-
dents, and three third year students: wer~ excluded. ~t is con:l 
ceivable that the second section of each class may have elicited 
some information from the first section since the meetings of 
the sections were several days apart. At the beginning of the 
19 
hour the inve.stigator introduced herself to the first year stu-
dents (this was unnecessary with the third year students since 
she had been one of their instructors)~ explained the purpose 
of the project and their role in it. Each student was then 
asked.to write a paper telling in detail those personal charac-
teristics and professional activities that she felt the ideal 
clinical instructor would demonstrate. She was requested~ 
whenever possible~ to illustrate her thinking as it was felt 
that these examples might be helpful in classifying items. It 
was stressed that the s_tudent not identify her essay~ and each 
paper was marked only with a one or a three to designate 
whether a first or third year student had written it. The 
majority of the students completed their essays in twenty to 
thirty minutes. A few were done in fifteen minutes~ and some 
needed forty minutes. None required more time than the hour 
that had been allotted. 
Initially the essays of the first and third year students 
were treated_separately. The papers were read and all items 
relating to the personal characteristics and professional ac-
tivities of the clinical instructor were underlined. The paperf 
were then reread and an attempt was made to tabulate the data 
under one of these two headings. However~ it was found that 
some items did not fall into either category and a third 
classification, professional aptitudes, was added. Items that 
the investigator had difficulty in categorizing were submitted 
to a group of thirteen nurses and then placed in whatever 
20 
category the majority of them had selected. Any item that was 
repeated in a paper was recorded only once .. 
After this classification of the data the percentage of 
students in each class and the percentage of the total group 
mentioning each item was calculated. Only the ten most fre:-
quently mentioned characteristics~ aptitudes and activities are 
included in the body of the study. However, a complete listing . 
. is included in the Appendix. After the da.ta from each class 
had been analyzed) a comparison of the findings from the two 
groups was made . 
< -. 
; A J 
. 
.. 
... 
--~~ 
.. '· ,··.· 
;·.·.· ' 
. .. ~ 
.• .. 
21 
Chapter IV 
Presentation and .Ana~ysis of Data 
From the essays written by the 114 first year and 78 third 
year nursing students about the ideal clinical instructor, it 
was possible to classify thirty~eight items as personal charac-
teristics, twenty~three items as professional aptitudes, and 
twenty~nine items as professional activities. These items were 
mentioned a total of 2614 times, 1424 times by the first year 
students and 1190 times by the third year students. Table III 
compares the data obtained from the two groups of students in 
relation to the number of items mentioned in each classification 
and the total number of times the items were mentioned. The 
average number of items mentioned per essay in each of the three 
classifications is also indicated. It is interesting to note 
that the essay$ of both groups mention an almost equal number 
of personal characteristics, an average of 4.66 per paper for 
the first year students and 4.59 per paper for the third year 
students. The third year students listed an average of 3.74 
desirable professional aptitudes as compared to an average of 
2.72 per paper for the first year students. The third year 
students enumerated significantly more professional activities 
than did the first year students, 6.92 per essay for the former 
group, and 5.11 for the latter group. This greater emphasis by 
the third year students upon professional aptitudes and actiVi-
ties of the ideal clinical instructor is in accord with McPart-
land's findings regarding the concepts of nursing students· about 
the ideal nurse. 
22 
Freshmen were significantly more likely to describe the 
ideal .nurse without reference to the skills and tasks of the 
nurse; seniors were significantly more likely to include . 
technical and professional excellence in their descriptions.l 
Table III 
Traits of the Ideal Clinical Instructor Described by First and 
.Third Year Nursing Students_,.Total Numbers mentioned., Number 
of Times Mentioned by Each. Group_, and Average Numbe:t;" 
.... Per E.ssay 
.. 
Number Number of Total Number Average Num-
of Item~ Items in Each of Times Item ber of T:tems 
in Each Classifica- Were Men-. Mentioned pe 
Claf?Si- tion Menti6ne :t{i oned, by Essay by 
Classification ficatior lbv Each GroutJ Each Groun Each Group 
of Items FirSt Tl:lird Jfirst Third ~irst Third 
Year Year Year Year Year Year 
II Personal 
38 -- 358 4.66 4.59 Characteristics 32 33 532 
Professional 
Aptitudes 23 18 23 310 89G 2.72 3.74 
Professional 
Activities 29 24 28 582 540 5.11 6.92 
Totals 90 74 84 ~424 1190 2.49 15.25 
Personal Characteristics: 
A total of thirty~eight different desirable personal characl 
teristics was mentioned by the two groups of students. The firs· 
year students enumerated thirty~two characteristics a total of 
532 times. The third year students listed thirty-three charac~ 
teristics a total of 358 times~ There is little variation in 
the number of characteristics mentioned by each group and the 
total number of times they were mentioned. However., the essays 
of the first year students described these characteristics in 
far greater detail than did those of the third year students. 
Frequently., the latter group merely listed the desirable traits 
1 McPartland) op. cit • ., p. 48 
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With no explanatory comments whatsoever. A first year student•~ 
comment, 11I"think personal qualities are most important 11 , seems 
to state succintly the reason for th;i.s variation in emphasis 
between the two groups. Table IV shows the ten personal charac~ 
... 
teristics most frequently stated by each group of students~ and 
the percentage of persons in each group mentioning them. 
Good grooming was stated as a personal characteristic of 
the ideal clinical instructor by 92 per cent of the first year 
students and 84 per cent of the third year students, making it 
by far the most frequently mentioned characteristic. Many stu-
dents wrote at length about the .importance of appropriate make~ 
up, full and neat uniform, and good personal hygiene. The 
general feeling of the group about the desirability of good 
grooming is summarized by the remark of a third year student. 
11 The ideal clinical instructor should be the neatest 
person on the floor. 11 
' I!~'.·.. Friendliness was ranked as the second most import·ant per-
sonal characteristic of the ideal instructor by both groups of 
s;ix 
students. Sixty 7per cent of the third year students and 55 per 
cent of the first year students mentioned this trait. However, 
the manner in which this trai~ was described revealed a striking 
difference in the concepts of the two groups as to the type of 
friendliness the instructor should display. The concepts of the 
first year students are revealed in the statements: 
The clinical instructor should be friendly but shGuld, 
at.the same time, be firm. A too friendly student-in-
structor relationship would probably result in a lack·. of 
respect on the part of the stua:ent. 
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Table IV 
Ten Personal Characteristics of' Ideal Clinical Instructor Most 
Frequently ~entioned by First and Thtrd Year Nursing Stu.-
.. dents and. Percentage of Persons Mentioning ~ach 
.. 
Char§cteristt,c 
~ 
Characteristic Per cent Mentioning 
I In first Ten Each Characteristic :for J:?oth Groups :rirst Year~ Btud~nts Third Year Students 
.. ., 
Good Grooming 92 84 
_Friendlinessq 55 hh 
!Understanding 50 ~I:) 
ISe.nse of humor ._45. .22 
Pleasantness 27 ~h 
Sinceritv 19 18 
Not superio,., acting 14 .12 
Gets along with people 14 27 
In first Ten for First 
Year Students only 
-
Patience 17 5 
S_tri c_ tne s s 16 10 
Even Temperament 14 9 
In First Ten for Third 
Year Students only 
Recognizes own limitatic s 8 24 
II Pleasing personality 10 13 
II· .. 
-
.. 
' 
-. 
.. 
' 
' 
I 
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.And: 
FriendlyJ within the limits of professional dignity. 
The third year studentsJ on the other handJ described friendli-
ness less in terms of the traditional student-teacher roles and 
more in terms of a close personal relationship. 
She should be friendly and sympathetic with her students. 
I'ye found that knowing a little of the instructor's back-
grouridJ where she livesJ what she likes to do~ etc. makes her 
seem more like friend not just someone who evaluates and 
grades you on everything. 
I would like her to be familiar with me as one of her 
studentsJ for exampleJ know my first name and address me by 
it .... 
The fact that the third year students placed a pleasing person~ 
ality among the ten most important characteristics of the ideal 
instructor seems to further confirm that they see her more as a 
companion.than do the younger students. It is also interesting 
to note that although nei~her group of students rated youthful~ 
ness as among the ten most important characteristics of the 
ideal instructorJ a significantly greater proportion of the 
third year students~ 10 per centJ did mention it than did first 
year studentsJ 4 per cent. 
Fifty per cent of the first year students stated that the 
good clinical instructor would be understanding. Their essays 
were most emphatic that the instructor should understand the 
difficulties faced by beginning·nursing students • 
••• understanding of the blunders of a stupid freshman 
like me is bound to make ••• 
Understanding is one of the most important characteris-
tics .-: especially for the clinical instructor who works with 
freshmen. Clinical instructors sometimes fail to remember 
that they tqo were once freshmen and also made mistakes. 
Two qualities closely related to a person's understanding, 
patience and a resulting even temperament were ranked by the 
first year students among the ten most important personal char~ 
acteristics. Seventeen per cent of this group mentioned patienc~ 
and fourteen per cent mentioned even temperament~ Only 5 per 
, .. 
cent of the third year students felt that patience was an im-
portant trait of the ideal instructor, while 9 per cent felt 
she should have an even temperament. 
Although 35 per cent of the third year students stated 
that they felt the instructor should be understanding, they 
rarely defined it beyond., 11 someone who can understand the prob-
lems of a student". 
t 
They seemed far more concerned that the 
clinical instructor recognize her own, rather than the students; 
limi.tati ons • 
She should admit she doesn't know something -not just 
steer. away from it :- or go all around the bush. 
I find that I admire an instructor who Will say. ' I dnn rt 
know 1 . rather than. beat around the bush when asked a question~ 
Only 8 per cent of the first year students, as compared to 
24 per cent of the third year students, felt that recognition 
of her limitations was a characteristic of the ideal instructor 
. f;l. ve 
For~y;per cent of the first year students and 22 per cent of 
the third year students looked for a good sense of humor in the 
clinical instructor. The first year students stressed the 
benefit of an appropriate sense of humor in reliev!tmg.~2;th.e ten-
sion of the clinical situation. 
Use her sense of humor in situations where it i.s appro-
priate and when it is needed. 
2 
The essays of the third year students revealed that they con~ 
ceived of a sense of humor as a desirable trait for a nurse~ 
and not more essential to the instructor than to any other nurs 
She must have a sense of humor. I feel anyone in nursi 
must pe asre-to laugh at themselves once in a while~ and with 
others. 
Both groups of students felt that the ideal instructor , 
would be a sincere~ pleasant person. The first year students~ 
however) felt that her pleasantness would be tempered with 
firmness. However) it was a third year student that expressed 
this latter concept most clearly. 
I would rather have her be a little on the 1hard to 
please' side with her demands changing only as r·progress 
as a student. 
The ability to get along with people was mentioned by 27 
per cent of the third year students as compared to 11~ per cent 
of the first year students. This·seems to indicate that the 
more experienced student is less concerned with nursing proce~ 
dures and is more able to see the nurse as a member of a health 
team. 
A first year student graphically expressed the feeling of 
both groups of students that the ideal clinical instructor 
should not be superior acting. 
Someone who doesn't lord it over the students~ and an::tf:; 
snooty as if she knows·everything~ even if she does .••. 
The statements of the two groups of students about the 
ideal clinical instructor indicate that the first year and thir 
year students generally are in agreement as to what the most 
important personal characteristics are. However) the manner in 
~. 
I 
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which the instructor displays these characteristics is frequent-
ly visualized quite differently. The first year students see in 
·the ideal instructor those characteristics that make her under-
standing and acceptant of beginning students • .Although they 
seek friendliness from the instructor, they still want a defi-
nite teacher~student relationship maintained. The third year 
students describe the ideal instructor more in terms of a 
friend, with all the characteristics they would seek in a 
companion. 
Professional Aptitudes: 
A total of.twenty~three different professional aptitudes 
were mentioned by the two groups of students. The first year 
students enumerated eighteen aptitudes a total of 310 times. 
The third year students note twenty~three aptitudes a total of 
292 times. Table V shows the ten most important professional 
aptitudes rated by each group of students and the percentage of 
persons in each group stating the aptitude. 
It is interesting to note that the first year students felt 
that not embarrassing them would be the most important professio~­
al aptitude of the ideal clinical instructor. Over one hal~, 
53 per centJ of this group stressed the need for this considera-
1 tion of the student. These students appeared to recognize their 
limitations (19 per cent of them felt the instructor should also 
recognize their capab~lities and limitations) and appreciate the 
need for the instructor to criticize their clinical performance. 
It is the manner in Which she offers this criticism that is of 
conc_ern _to th~m 
= 
Under no circumstances., should the instructor criticize 
the student in front of a patient. Take over if she must but 
criticism in this case makes the pat~ent distrust the student 
and renders the student incapable of conveying a sense of 
confidence to this and other patients. 
Criticism should not be degrading to the student but 
should be given with emphasis placed on the patientrs well 
being·:- the subject in which we both are interested. 
If you get yelled at in the middle of the ward - you 
resent it as well as resenting the instructor. 
Twenty per cent of the first year students also noted that 
the clinical instructor should show consideration of the patient~. 
She should remember when using a patient as a teaching 
examp~e that she should remember her manners and ask the 
patient if it is all right. Though this is a teaching in-
stitution it is nice to remember the patients have rights~ 
The third year students showed far less concern about this ap-
titude, only 13 per cent of them including consideration of the 
patient in their descriptions of the ideal instructor. 
The third year students considered the most important ap-
titude of the ideal clinical instructor as being interested in 
the students. Interest in students seemed to connote to them a 
recognition by the instructor of the student as an individual. 
I feel it is necessary to have someone who is intereste-d 
in you as an individual even though you work in most instances 
as a group. 
A professional attitude was ranked as the second most im-
portarit aptitude by both the first and third year students. 
More often than not the students failed to describe what they 
felt constituted a professional attitude. Some students did 
indicate., however., that the ideal instructorrs bearing and 
manner should set an example for them to follow. A first year 
student stated: 
·~- :. - . 
I 
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Table v 
.. 
Ten Professional Aptitudes of Ideal Clinical Instructor 
Mo~t Frequently,Mentioned by.First·.and Third Year 
Nursing Studen~s and Percentage of Persons _ 
Mentioning Each Antitude 
Aptitude 
' 
Per ~G'en-,; Menl~loning 
In First Ten Each Anti tude· 
for.Both Groups Wirst Year Student::: ~hird Year Students 
.. 
IDoes not embarrass stuqe_nt s 53 23 
IUa:s professio:nal attitude 33 37 
Is able to put students at 
25 ease 28 
Has teaching abilitv 19 17 
Has clinical knowledge 17 26 
Is a good nurse 17 2'q 
Is interested in students 1~ 42 
Is enthusiastic about her 
work 11 28 
In first ten for First Yea t-o 
Students only 
-
Is consideratec7of patients 20 1~ 
"Is aware of student capa-
bili ties and limitations· 19 1::5 
In first ten for Third Yea~ 
Students only 
. 
Has respect for students 1 
= ·· 'i.d_eas · 7 11=5 
Is able to command respect 9 26 
' ~ 
" 
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.•• her attitude toward students and patients, should be 
an inspiration and guide to the student because the student 
is new, unsure of herself, and the closest professional per-
son to her is her instructor. 
A third year student described the aptitude: 
However far along a student is in training she still 
looks· to her superiors for example. They should be pro:-
fessional. 
The first and third year students were in agreement that 
the ideal instructor must be a good nurse;. 
One should be able to learn from watching her how to 
act wtth patients and others on the staff. 
Most of all she would be·the nurse we all hoped to be. 
These comments and similar ones from 17 per cent of the first 
year and 23 per cent of the third year students indicate that 
it is the clinical instructor that the student looks to for an 
example of the ideal nurse. 
Both groups of students felt that the clinical instructor 
should have teaching ability, and be an expert in her particular 
clinical area. However, the third year students stressed clini-
cal knowledge more than the younger students• 
Has more than average knowledge of area. She is up to 
date on the latest nursing information in her particular area. 
The first year students were more concerned that the instructor 
should have ability in teaching methods: 
A good teacher - she should be able to tell us how to 
do something. · 
The ability to make students feel at ease was among the 
ten most important professional aptitudes mentioned by both 
groups of students. An ideal instructor: 
-~·- . ·!...., ··"'.! • 
-~- ; .... 
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.... should be able to create a feeling among her students 
that they may approach her with their questions no matter 
how silly. 
The third year students felt much more strongly than the 
first year students that the ideal instructor should be en-
thusiastic about her job. Twenty~eight per cent of the former 
group mentioned this aptitude as compared to 11 per cent of 
the latter . HoweverJ it was a first year student's des-
cription of what enthusiasm means that was most revealing: 
Enthusiasm is a great quality in an intructor. If she 
is enthusiastic about nursing, teaching, and giving total 
care to the patient, the students will tend to be more in~ 
terested and more likely to observe and pick up details in 
nursing care. It also can change the students·' attitudes 
in giving care •. 
The more experienced third year students felt that the 
ideal instructor would listen to and respect their ideas about 
nursing care; 
Respects your ideas and methods providing they uphold 
basic principles. 
I believe an instructor can learn from a student in 
addition to teaching the student. 
Only 7 per cent of the first year students expressed similar 
views about the instructor respecting their ideas. 
Twenty-six per cent of the third year students believed 
that the ideal instructor would command the respect of the 
students: 
If she doesn't have their Eespect and trust she might as 
well give up because they'll put up a mental block against 
her that she will never penetrate until she gains respect 
and trust. 
In summaryJ it would seem that the professional aptitudes 
II 
~· 
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that are of the greatest importance to the first year student 
are those that help the instructor recognize the students' new-
ness to clinical practiceJ and their subsequent need for con-
sideration from the instructor. The third year students, on 
the other handJ want a clinical expert who is an able and en-
thusiastic teacher. The third year students also feel that the 
ideal instructor would recognize the individuality of each stu-
dent and respect their ideas. The two groups were in agreement 
that the ideal instructor would have a professional attitude., 
be a good nurse, and would make them feel at ease* 
Professional Activities: 
The two groups of students described twenty~nine functions 
of the ideal clinical instructor that could be classified as 
professional activities. The first year students described 
twenty-four activities a total of 582 times. The third year 
students enumerated twenty-eight activities a total of 540 time . 
Where the third year students had often merely listed desirable 
personal characteristics of the ideal instructor, they fre-
quently described in detail and with considerable feeling their 
concepts of her professional activities. Table VI shows the 
ten most important professional activities ranked by each group 
of students, and the.percentage of each group stating the 
acMvi ty. 
Teaching was rated an important activity of the ideal 
clinical instructor by the first year students. Sixty-four 
per cent of them mentioned this function. References by this 
group to teaching were quite general and idealistic; 
34 
Table VI 
Ten Professional .Activities of the Ideal Clinical Instructor 
Most Frequently Mentioned by First and Third Year Nursing 
Students, and Percentage of Persons Mentioning Each 
.. 
.Activity 
1r· .Acti vi tv Per Cent Mentioning 
In First Ten for Each .Activitv 
Both Groups First Year Students Third Year Students 
I .Offers cri ti cd Rm 6i=i 47 
TP.2cheR 64 4h 
Is available l)~ 6~ 
I Fosters Indenendence 44 41 Helns With Patient.Care ~7 4q 
I Advises about Per- 40 sonal Problems 29 
I Answers questions 25 49 
In First Ten for First 
Year Students only 
Sunervises NursinJZ care -=s4 :::>4 
~ Sets a good examnle 28 26 Offers praise 21 21 
In first Ten for Third 
Year Students onlv 
Holds clinics 12 46 
Orients students to new 
situations 4 ~1 
I Keeps informed about pat"ients 7 27 
.._ 
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A clinical instructor is there to guide and help to 
teach those who are trying to acquire the same knowledge she 
has already obtained • 
•.• but with an added sense of 'giving' in a sense of 
knowledge, passing on to others what she has learned through 
formal education and experiences. 
Although 46 per cent of the third year students also mentioned 
teaching~ an equal percentage of this group specified that the 
ideal clinical instructor would hold ward conferences, a form 
of teaching designed to meet the day to day problems of clini-
cal practice: 
Taking advantage of free time during the day to have 
clinics on patients that are particular problems, pertinent 
problems on the ward, or going over new techniques. 
To successfully conduct such conferences the inst3':!uctor would 
have to be well informed about the patients~ and 27 per cent of 
the third year students included this as one of the ten·most 
important activities of the good instructor. 
Both groups of students stated that the good clinical tea-· 
cher would help them with their questions about clinical prac-
tice. Such help was not always conceived of as.being a direct 
answer however: 
She should be equipped to answer questions of students 
or at least have eriough resources on hand to obtain satis-
factory answers. 
Both groups of students felt that the· ideal instructor 1:0 
would offer constructive criticism when she felt it was indi-
cated. It is interesting to note that 21 per cent of each 
group also felt that she would give praise when deserved: 
She praises when things are done well~ and cri~icises 
carefully when they are not. 
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If praise is deserved_, please praise; if it isn't, dnn't 
hesitate to say so. 
Si%.ty-three per cent of the third year students and 53 per 
cent of the first year students wanted the instructor to be 
available when they sought her assistance. However_, both 
groups were also emphatic that she foster their ind·ependence 
by not being with them constantly. .A first year student ex-
pressed it this way: 
I like to feel that I am alone and yet with the know-
ledge that help is nearby. 
A third year student stated the same feeling thus: 
The ability to realize when a student has graduated from 
close. super~ision and needs to be left alone_, is also a must. 
At times she needs to be an 'I'm not here but I can be reach-
ed' type of person. 
The students stressed that the good clinical instructor 
would be willing to help them with nursing care. This function 
was mentioned 37 per cent of the first year students and 49 per 
cent of the third year students. The first year students felt 
that such activity on the part of the instructor made them less 
tense: 
I always respect the instructor who pitches in and helps 
a student. Instead of just standing and watching •• if she 
helped a little it would make the student and the patient 
more relaxed. 
The third year students, although not expecting help with their 
usual patient assignments, did express appreciation of the in-
structor who would be of assistance on a busy day: 
I also feel a great deal of respect for the instructor 
who'll pitch in and help if the going gets tough. 
Forty per cent of the third year students and 29 per cent 
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of the first year students felt that the ideal instructor would 
help them with their problems, professional and personal: 
She would be a person to whom I might go with ward prob-~ 
lems or personal problems with confidence that she would have 
the timeJ interestJ and judgment to hear me out and advise me 
Included by the first year students among the ten most im-
portant activities of the ideal instructor was that her actions 
set an example that they could emulate: 
In teaching the proper techniques etc., I think she 
ought to practice what she preaches, by doing as she in-
structs us to do . 
••• help us students to become good nurses by instructing 
us with the things we need to know; not only in words but in 
action. 
Thirty-one per cent of the third year students wanted a 
clinical instructor who would help them to adj-ast to the clini-
cal area and to the different working shifts. Only 7 per cent 
of the first year students mentioned this activity. At the 
time of this study the latter group of students had been assign-
ed to only one clinical area and were not assigned to either 
evening or night duty. This may account in part for the wide 
divergence of opinion between the two groups of students about 
this activity. 
The third year students visualized the ideal instructor as 
acting as an intermediary between them and the ward staff. 
Eighteen per cent of them mentioned this activity as compax•ed 
to 1 per cent of the first year students. It would seem that 
as the students progress in their clinical experience they be-:-
come more aware of the complex interpersonal relations occurrin~ 
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in their clinical practice~ and are appreciative of an in-
structor who helps them to handle these relationships success-
fully. 
There were many areas of agreement between the first and 
third year students as to the professional activities of the 
ideal clinical instructor. Both groups visualized her function 
ing as a teacher~ a critic of their work, and as a personal 
advisor. They wanted her to be availabl~, to answer their 
questions, and on occasion to help with patient care. The firs, 
year students also felt the clinical instructor 1 s actions. 
should set an example, that she should supervise nursing care, 
and should offer praise when deserved. The third year students 
stressed that the instructor should hold clinics, keep up to 
date on the patients, and orient them to new situations. It 
would seem that the third year students see the instructor 
helping them as a resource person, while the first year stu-
dents visualize her more as a teacher who helps them to perfect 
their nursing skills. 
................ ______________________ _ 
-39 .. 
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4. Pleasantness. 
5. Sincerity. 
6. Good sense of humor. 
7. Gets along well with peoplB. 
8. Not superior acting. 
Personal characteristics included among the ten most important 
by the first year students only were: 
1. Patience. 
2. Strictness. 
3. Even temperament. 
Personal characteristics mentioned among the ten most important 
by the third year students only were: 
1. Pleasing personality. 
2. Recognizes own limitations. 
Twenty~three different professional aptitudes were men-
tioned by the two groups. The first year students enumerated 
eighteen aptitudes a total of 310 times~ or an average of 2.72 
per essay. The third year students noted twenty~three aptitude. 
II 
a total of 292 times~ or an average of 3.74 per essay. Included 
by both groups of students as among the ten most important pro-
fessional aptitudes of the ideal clinical instructor were: 
1. Does not embarrass students. 
2. Has professional attitude. 
3. Is able to put students at ease. 
4. Has teaching ability. 
5. Has clin:hcal knowledge. 
= 
,. 
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6. Is a good nurse. 
1. Is interested in students. 
8. Is enthusiastic about her work. 
Professional aptitudes mentioned by the first year students 
only were: 
1. Is considerate of patients. 
2. Is aware of student capabilities and limitations. 
Professional aptitudes considered as among the ten most im-
portant by the third year students only included: 
1. Has respect for student ideas. 
2. Is able to command respect. 
The two groups of students mentioned twenty-nine dif-
ferent professional activities of the ideal instructor. The 
fi'rst year students described twenty-four activities a total 
of 582 times~ or an average of 5.11 per paper. The third 
year students mentioned twenty~eight activities a total of 
540 times~ or an average of 6.92 per paper. Seven profession 1 
activities mentioned among the ten most important by, both 
groups of students were: 
1. Offers cr~ticism. 
2. Teaches. 
3. Is available. 
4. Fosters independence. 
5. Helps with patient care. 
6. Advises about personal problems. 
7. Answers questions. 
= 
= 
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The first year students included these professional activi-
ties among the ten most important.· 
1. Supervises nursing care. 
2. · Offers praise. 
3. Sets a good example. 
Whereas the third year students included: 
1. Holds clinics. 
2. Orients students to new situations. 
3. Keeps informed about patients. 
Conclusions 
Analysis of the data obtained in this study indicates 
that nursing students can identify the qualities they feel 
an ideal clinical instructor should demonstrate. It also 
indicates that there is general agreement among the nunsing 
students as to the personal characteristics) professional 
aptitudes and professional activities of the instructor. 
HoweverJ the fact that the first year students emphasized 
personal characteristics while the third year students 
stressed professional aptitudes and actiVities) would seem to 
show that the concepts of the two groups do differ. 
The first year students seem to feel that the ideal in-
structor would be understanding and friendly but at the same 
timeJ maintain a definite student-teacher relationship. ~he 
would be acceptant of the limitations of beginning nursing 
studentsJ and would be available to help them perfect nursing 
= 
skills. The third year students, on the other hand, describe 
the ideal instructor as an enthusiastic, able teacher to 
whom they could turn for expert clinical knowledge. She 
would recognize the individuality of each student, and res-
pect their ideas. 
Recommendations 
As a result of this study, the following recommendations 
are made: 
1. That this study be repeated or similar studies be 
conducted in other schools to validate these 
findings. 
2. That a study be made of instructors 1 ideas of the 
3. 
ideal clinical instructor to determine the con-
sonance of their concepts with those of the students. 
That a study be made to determine the effect, if any~ 
of the clinical instructor•s job description upon 
her relationship With students. 
4. That to determine the validity of the findings of 
this study a rating scale for student evaluation of 
clinical instructors be developed and tested using 
the ten most important personal characteristics, 
professional aptitudes and professional activities 
of the ideal instructor. 
5. That student evaluation be utilized by instructors 
as one method of evaluating their teaching per~ 
formance. 
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Complete 
Appendix \ 
Listing of Personal Characteristics 
of Clinical Instructor 
1 
Number of: 
1 
Percent of Percent 
students in students in of Total 
each group each group Group of 
mentioning mentioning Students 
each each Mentioning 
characteristic characteristic.Each 
Personal 
Characteristic 
First Third First Third charac-
Year Year Year Year teristic 
Adaptable 
1\~gressive 
Alert 
Broad.minded 
Conscientious 
Dependable 
Even-tempered 
Friendly 
Gets along well with 
people 
Good grooming 
7 
1 
10 
3 
2 
16 
62 
16 
105 
Has high moral 1 
standards 
Has Pleasing Personalityll 
Has pleasing voice 6 
Has sense of humor 51 
Inspires confidence 8 
Intelligent 
~eeps problems to self 1 
lKind 6 
~ature 
3 
8 
1 
5 
7 
52 
21 
66 
10 
3 
17 
3 
3 
1 
7 
1 
6 
1 
9 
3 
2 
14 
55 
14 
92 
1 
10 
5 
45 
7 
1 
5 
4 
10 
1 
6 
9 
66 
27 
. 84 
13 
4 
22 
4 
4 
1 
9 
1 
5 
0.5 
5 
6 
2 
3 
12 
59 
19 
89 
0.5 
11 
5 
35 
6 
2 
1 
7 
0.5 
Number of Percent of' -percent 
students in students in of Total 
each group each group Group of 
mentioning mentioning Students 
each each Mentioni· g 
characteristic characteristic Each 
Personal First Third First Third Charac-
Characteristic Year Year Year Year teristic 
Not superior acting 16 9 14 12 13 
Optimistic 1 2 1 3 2 
Patient 19 14 17 5 12 
Pleasant 31 28 27 36 31 
Protective 2 3 1 
Punctual 14 7 12 9 11 
Recognizes own 9 19 8 24 15 
limitations 
Realistic 11 8 10 10 10 
Relaxes 5 6 3 
Religious 1 1 0.5 
Respectable 1 1 0.5 
Sincere 22 14 19 18 19 
Strict 18 8 16 10 14 
Tactful 11 3 10 4 8 
. Understanding 57 27 50 35 44 
Uses good judgment 1 3 1 4 2 
Well mannered 9 2 8 3 6 
Willing to accept 1 1 0.5 
dislike 
Youthful 5 8 4 10 7 
Complete Listing of Professional .Aptitudes 
of Clinical Instructor 
Num~er of Percent of Percent 
students in students in of total 
each group each group group of 
mentioning mentioning students 
each each mentionir. g 
~a~tn~t~~1~t~u~e~~~~a~tn~t~i~t~u~ld~e~----~each 
Professional Rirst Third First 'Third aptitude 
Aptitude Year Year Year Year il....;;.;~:....:....:.:..:..:....:._ ___ -r::....=..:.:=-+=-::..:=..-~:..::.:..---4-=-:..:=----t---~· 
Dbes not embarrass 60 
students 
Has belief in hos-
pital policies 
Has. belief in what 
she teaches 
Has clinical knowledg~ 19 
Has practical 
experience 
Has professional 
attitude 
Has respect for 
student ideas 
Has self confidence 
Has teaching ability 
2 
38 
8 
5 
22 
Has variety of intere ts 8 
Is able to command 10 
respect 
Is able to make stu- 29 
dents feel at ease 
Is aware of student c pa-22 
bili ties & limitation, · 
Is aware of cultural 
differences 
Is aware of what idea 
nursing is 
Is considerate of 23 
patients 
Is enthusiastic about 12 
her work 
Is a good nurse 19 
Is impartial 7 
23 
1 
3 
20 
8 
29 
12 
9 
13 
10 
20 
22 
10 
1 
1 
10 
22 
18 
-4 
53 
17 
2 
33 
7 
4 
19 
7 
9 
25 
19 
20 
11 
17 
6 
23 
1 
4 
26 
10 
37 
15 
12 
17 
13 
26 
28 
13 
1 
1 
1 
13 
28 
23 
4 
41 
0.5 
2 
20 
5 
35 
10 
7 
18 
9 
16 
27 
17 
r. • _, 
0.5 
0.5 
17 
18 
19 
6 
I 
Number -of Percent o:f Percent 
students in .students in of total 
each group each group group of 
mentioning mentioning students 
each each mentionin g 
ant1 tude anti tude each 
Professional First Third First Third aptitude 
Aptitude Year Year Year ,Year 
Is interested in 15 33 13 42 25 
students. 
Is interested in 4 6 4 8 5 
teaching 
Is well educated 7 9 6 12 8 
Is willing to listen 8 10 4 
' 
' 
#:· 
.. 
. 
r 
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CtJmplete Listing of Professional .Activities 
of Clinical Instructor 
J Number of Percent of i Percent 
students in students in of total 
each group each group group of 
mentioning mentioing students 
each each mentioninJg 
.act1 vi tv activity each 
Professional First Third First Third activity 
Activity Year Year Year Year 
Acts as intermediary be- 1 14 1 ~/ 18 8 
tween staff and stude its 
Advises about persona4 33 31 29 40 33 
problems 
Answers questions 29 38 25 49c. 35 
Arranges new 15 12 13 15 14 
experiences 
Encourages initiative 7 6 4 
Encourages student to 15 19 8 
think for herself 
Evaluates performance 20 19 18 24 20 
of procedures 
Fosters independence 50 32 44 41 43 
Helps with patient ca re 42 38 37· 49 42 
Helps with work 9 12 5 
organization 
36 46 Holds group conferenc ~8 13 12 26 
Holds individual 13 13 12 17 14 
conferences 
Is available 60 49 53 63 57 
Keeps busy 1 1 0.5 
Keeps informed about 8 21 7 27 15 
. patients 
Keeps informed about 9 10 8 13 9 
ward situation I 
Keeps up to date 1 16 1 20 9 ' 
professionally 
Maintains an interest ng 1 1 0.5 
ward 
Offers criticism 74 37 65 47 58 
i 
' 
i 
' 
' 
Number of' Percent of Percent 
students in students in of' total 
each group each group group of 
mentioning mentioning students 
each each ment~_onin:g 
activ1tv activity each 
Professional 'First Third First Third actiVity 
./Activity Year Year Year Year 
Off'ers.help with pro- 7 17 6 22 13 
fessional problems 
Offers praise 24 16 21 21 21 
Orients students to 4 24 4 31 15 
new situations 
Participates in stude :ltS 2 3 1 
extra-curricular acti lli ties 
Plans.students time a :ld 10 6 9 7 8 
activities 
Sets a good example 32 20 28 26 27 
Sets high standards 13 7 12 9 10 
of performance 
Shows authority as 5 1 4 1 3 
necessary 
Supervises nursing ca c>e 39 19 34 24 30 
Teaches 73 36 64 46 57 
I 
' 
i 
i 
' 
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